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The following article first appeared in the WORD newsletter and was written by Dixie Massey.

_________

Motivation Matters
· What motivates your students to read for enjoyment?

· What motivates YOU to read for enjoyment?

The answers to these questions are crucial when it comes to motivating students to read. In a recent survey, 69% of 12th graders did not read for enjoyment. (The most extreme nonreaders had already dropped out of school.) This is significant because reading for enjoyment is a signal of intrinsic motivation, and by extension, achievement (Guthrie, 2008). The 2000 Program for International Student Assessment (PISA) focused on literacy and motivation. As reported by Brozo, Shiel, & Topping (2007/2008), some of the findings about literacy and motivation included:

· Reading interest predicted reading comprehension achievement in every country.
· Of the 32 countries participating, student engagement had the largest correlation with achievement in literacy.

· In all 32 countries, females viewed reading more positively, read more often, and outperformed males in reading. The females also ranked higher in engagement than the males. In the cases where the males were highly engaged in reading, they outperformed females of similar abilities.
· American teens placed 20th out of 32 countries on engagement in reading, one of the lowest placements of the primarily English speaking countries.
· “Reading engagement is also important to the maintenance and further development of reading skills beyond the age of 15. . . Reading skills can deteriorate after the completion of initial education if they are not used. Engagement in reading is thus a predictor of learning success throughout life” (Brozo, Shiel, & Topping, 2007,  p. 307)
These findings are startling. We are often caught believing that if we can just give students decoding skills and comprehension strategies, we’ve done enough. However, the research contradicts this position. Guthrie, Schafer, & Huang, (2001) reported that reading engagement was more important than students’ family background (consisting of parents’ education and income). Students with high reading engagement but lower parental education and income, had higher reading achievement than students with lower reading engagement and the same background characteristics.
Assuming that we take on the challenge of motivation, it is helpful to think of motivation as consisting of three separate areas (Rinne, 1998). 
1. Learner characteristics affecting motivation: self-worth, locus of causality and control, achievement motivation, attribution theory, self-efficacy, test anxiety, and competence.

2. Teacher characteristics and instructional methodology affecting motivation: teacher expectations, mastery learning, effects of extrinsic motivation, classroom climate for learning, and cooperative learning.

3. Lesson content that appeals to student motivation: readability and comprehensibility of text, challenge, variety, novelty, suspense, and feedback, surprise, and feedback.
As teachers, we should attend to what learner characteristics (self control/choice, showing competence, socially engaging with text [Guthrie, 2008]), but our focus must be on that which we have control over—our instructional methodology and lesson content.
Guthrie’s (2008) text, Engaging Adolescents in Reading, is an excellent text for anyone interested in motivation, not just those teaching adolescents. In his text, he offers five detailed chapters with practical classroom applications around the following suggestions for engaging and motivating students to read. 
1. Promote mastery goals (students’ purposes of reading for understanding, rather than reading for a test score or a reward).
2. Offer control and choice.
3. Provide social interaction.
4. Build self-efficacy (confidence in one’s ability to read and comprehend well) through strategy instruction and emphasis on effort. However, strategy instruction alone is not sufficient. Guthrie (2008) stated that “The biggest barrier to self-efficacy is difficult text. Many teachers give strategies to help students approach difficult text, but strategies are only helpful if they are taught with readable text.” 
5. Spark interest in the text and/or the subject matter.
Instead of encountering the kind of classroom that promotes engagement, what students are often asked to do is read silently from teacher controlled content and textbooks, compete with other students in the class, and write about what was read for only the teacher to read. In addition, what the students are reading, particularly in the older grades, are textbooks. Guthrie (2008) found that the typical gap between the reading level of textbooks and reading levels of students is two to four years. What results from the mismatch between what motivates a reader and the barriers to motivation is a struggling reader. Again, Guthrie’s text provides a helpful outline of different types of struggling readers.
1. Resistant readers: These students avoid books, shun text, neglect reading homework. They may still text message, email, blog, etc. They may become passive, aggressive, show behavioral problems, and even drop out, if they remain unengaged.

2. Extrinsically motivated readers: These students are able to read moderately well but have no interest in school topics. They will complete reading tasks for a grade, reward, or to avoid punishment, but they do not comprehend well enough to achieve highly. When performance-oriented students fail, they may adopt self-handicapping strategies.

3. Readers who cannot read the words or take inordinate amounts of time to decode—below a 3rd grade reading level. 

As we conclude the state testing season, this may be a perfect opportunity to focus on how we can better motivate our students to read for pleasure. And while we’re at it—perhaps it’s time to do some of our own pleasure reading!
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